
GRCDC Student Support Network (Behavior)

The GRCDC bases behavior expectations on the Three B’s - Be Kind to Yourself, Be Kind to Others, and Be Kind to the 
Environment.  Each classroom has a behavior management plan that outlines students expectations and 
procedures. (You may ask your child’s teacher about his or her Discovery’s plan).   

Our Student Support Vision declares a belief that a  “Powerful combination of high academic expectations and 
meaningful student-teacher interpersonal relationships form the basis of authentic caring as an alternative to 
traditional schooling” (Antrop-Gonzalez & De Jesus, 2006, p. 419).  We believe that “higher academic standards 
must be coupled with ample personal support” (Bryk et al., 2010, p. 60).  Although we believe  “Technical 
improvements in teaching and curriculum are necessary, they are unlikely to be put to work for the benefit of 
students unless they are supported by a positive organizational climate, culture, or ethos” (Newmann et al., 
1989, p. 221). Below is the general outline of the process that we use to provide additional social and/or 
emotional support for children, a process which mirrors our academic support system.    

Multi-Tiered Systems of Support (MTSS) Process for Behavior  
The GRCDC Network of Student Support was crafted around the four core areas of care, safety, membership, and support. 
The total well-being of your children (mental, physical, and emotional) is of utmost importance to us. It is our intent to 
work this system so that your child has the best opportunity to learn and reach his or her potential. 

Behavior Concerns Lead to an Initial Referral to the Student Support Team: 
• Teacher Referral or recommendation from MTSS/RTI coordinator or behavior support person(s) 
• Any student that receives 4 major behavior referrals in a month will be contacted for a referral meeting, and an 

informal behavior plan will be developed at that meeting or prior and followed for 6 -8 weeks with weekly 
checking from behavior support personnel.           

Referral Meeting: 
• Includes the teacher, Student Support Person, psychologist/social worker and any other support staff deemed 

appropriate for the specific concerns.   
• The team will review the referral form, the student’s cumulative files, applicable assessments, and request 

additional information from staff if necessary. 
• The team along with referring staff will hear concerns, brainstorm strategies and interventions, create a list of 

anticipated needs, and develop the RtI plan. 
• Plan is initiated for 4-6 weeks and data is collected to monitor the effectiveness of the plan. 
• The teacher will communicate with the parent/guardian regarding the support plan and gather input.  

  
Tier II interventions: 

• During implementation of the plan, documentation and data will be collected to evaluate the effectiveness of 
the plan 

• Trevor Gilbert will assume the role of “behavior coach” and conduct informal observations to monitor fidelity of 
implementation and provide feedback to the appropriate staff. 

• If the student does not make adequate progress, the teacher and the student support persons (Trevor and 
Shannon) will meet to develop an Informal Behavior Plan. 

• Team will look over data to determine if there needs to be more intensive interventions that may require a more 
formal evaluation process such as: Functional assessment of Behavior – This is conducted by Shannon Brisse. 

• Informal Behavior Plans – may need to be adapted after monitoring and evaluating. The student may increase 
his/her work with Trevor Gilbert. 

• Social Worker may be contacted and/or a referral to Special Education for Tier III protocol. 
  
Tier III Interventions: Formal Behavior Assessment - The Special Education Process is started.


